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Subject Specific Focus

Social, Personal and Health Education (SPHE)
Context

It is important to note that, in line with other subjects facilitated in this school setting, a significant 

level of flexibility is required in terms of teacher planning and student learning for SPHE. When 

planning for lessons, many factors must be taken into consideration. The curriculum may need to be 

adapted in advance in order to meet the needs of a student based on the age of the young person, 

social history, cognitive impairment, intellectual functioning etc. On a daily/weekly basis, when 

facilitating lessons, content and/or tasks may need to be further modified. If, when and the manner 

in which they are introduced and facilitated can be dependent on a variety of factors including the 

students form, levels of challenging behaviour, the number of changes occurring in the learning 

environment and the length of estimated time that the student has remaining in the school.

3 full time teachers implement the SPHE programme with each young person on a 1-to-1 basis. 

Each of the 3 teachers are responsible for facilitating 4 lessons over a 12-week period with each 

young person. Therefore, each student has access to all three teachers for this subject and has 

the opportunity to avail of 12 lessons within a 12-week period. RSE forms two lessons during this 

period (Department of Education Circular M20/96 requires that schools teach RSE for six class 

periods in each year).  

As the SPHE programme is split into 4 strands, each of the 3 teachers has a strand that they would 

generally work on with students. The strand that each teacher facilitates contains some outcomes 

that are linked to the teacher’s other subject as there is often an overlap of learning outcomes 

and scope for linkage/integration. For example, the learning outcomes in Strand 1 (Who am I?) 

have strong links to dignity and human rights so this strand is facilitated by the teacher who also 

teaches Civic, Social and Political Education (CSPE). Strand 2 (Minding Myself and Others) contains 

learning outcomes based on being healthy so it is facilitated by the teacher who also teaches Home 

Economics. However, as mentioned previously, all 3 SPHE teachers are flexible and willing to 

facilitate any strand with each young person as the student might feel more comfortable to work 

on a specific topic with a specific SPHE teacher. Teachers take a shared responsibility to facilitate 

lessons for Strand 3 (Team Up) which focuses on RSE. 
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Curriculum Content

SPHE is taught through a combination of contexts in Care and Detention schools: 

•	 �Formal SPHE lessons - provides students with dedicated space and time to learn about 
themselves, caring for themselves and others and making informed decisions for their health 
and wellbeing

•	 �Formal Relationships and Sexuality Education (RSE) lessons - part of the wider SPHE 
programme and provides students with opportunities to learn about relationships and sexuality 
in ways that might support them to think and act in a moral, caring and responsible way

•	 �Learning opportunities embedded in the school environment – teachers endeavour to create 
a positive school climate and atmosphere conducive to delivering elements of the SPHE/RSE 
programme informally and across other subject areas 

Learning outcomes for SPHE lessons are based on those of the Junior Cycle SPHE framework. There 

are four strands and each one focuses on learning in different but related areas: 

STRAND 1
Who am I?

STRAND 3
Team Up

STRAND 4
My Mental

Health

The learning outcomes associated with each strand provide a clear focus for teacher planning 

and for student learning. 

Strand 1: Who am I? focuses on developing self-awareness and building  
self-esteem. 

 Strand 2: Minding Myself and Others provides opportunities for students to reflect on how 
they can best look after themselves and others. 

Strand 3: Team Up focuses on relationships and sexuality education.

Strand 4: My Mental Health focuses on building positive mental health, examining 
young people’s experience of mental ill health and 
learning how to support themselves and building 
resilience.

STRAND 2
Minding Myself

& Others

SPHE
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Steps Involved in Teaching SPHE

1.	 Preparation

Each teacher familiarises themselves with accessible information regarding the student’s personal/

educational background prior to meeting the young person or prior to any teaching taking place. This 

provides teachers with the opportunity to develop an initial awareness of the young person’s needs 

and it also may indicate topics related to the subject content that may be particularly sensitive in 

nature for each individual student. Teachers are also aware that all topics must be approached in a 

sensitive manner due to the possibility that there may be additional circumstances not necessarily on 

record that could be triggering for a young person.

2.	 Introducing the Student to the Subject

One specific teacher has the role of introducing SPHE to each new student. This teacher establishes 

the young person’s experience of this subject in previous school settings in order to gauge their prior 

knowledge, level of interest and initial willingness to engage in this subject area. This teacher explains 

and discusses an overview of what the subject entails. When the young person is comfortable to do 

so, he/she is then supported to complete a checklist of the various learning outcomes to highlight 

specific topics that he/she is interested in and open to exploring within lessons. 

This allows the young person to have autonomy in terms of his/her learning and it provides the 

teachers with a clear picture of what the student is comfortable to learn about in this subject area 

initially. The checklist is kept in each student’s individual folder. As the young person settles into 

school and is engaging, they have opportunities to revisit this checklist to identify further areas that 

they may be willing to explore. Equally, each young person has the autonomy to change their mind 

about any topic(s) that he/she is no longer open to address in class. 

The relationship that each young person has with each teacher will inevitably differ. As a result,  

a student may feel more comfortable to address certain topics with one teacher than they do with 

another (and vice versa). Teachers are aware of this dynamic and as mentioned in the context section 

above, a structure for planning/facilitating SPHE has been put in place by the Principal (who is 

responsible for timetabling and scheduling SPHE) to maximise meaningful student engagement.  

This structure is explained to students when their initial introduction to the subject is taking place.
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Template for checklist of learning outcomes:

Self-esteem  
(sense of self-worth or value)

Being a young adult  
(development, sexuality, gender)

Self-management  
(setting goals, decision making, health, wellbeing)

Rights  
(stereotyping, respect, discrimination)

Being healthy  
(diet, sleep, hygiene, media, belonging)

Substance use  
(smoking, alcohol, substances, pressure, consequences, supports)

Respectful communication  
(listening, responding, criticism, conflict)

Anti-bullying  
(how to respond, roles, school policies, internet safety)

Friends  
(values in relationships, making, keeping and ending friendships)

Relationship spectrum  
(influences on relationships and intimacy, relationship difficulties)

Sexuality, gender identity and sexual health  
(fertility, conception, birth, health considerations, taking care of you sexual 
health, decision making, sexual orientation)

Media influences on relationships and sexuality  
(sexual imagery, gender stereotyping)

Positive mental health   
(talking, thoughts, feeling, behaviour, relaxation)

Mental health and mental ill-health   
(issues, services, effects of substance use on mental health)

Dealing with tough times   
(building resilience, coping skills for life’s challenges)

Loss and bereavement   
(life events, responses to loss and bereavement, context and cultures, caring 
for themselves and supporting others in times of loss and bereavement)
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3.	 Planning

The 3 SPHE teachers meet every 3 months to plan and share resources for this subject (as each 

young person will do 12 lessons within a 12 week period). At this meeting, the teachers co-create a 

shared SPHE plan online on TEAMS. Teachers have ongoing access to this plan which is a working 

document that provides an overview of what each teacher is working on with each young person. 

Teachers also have access to a shared SPHE resource folder on TEAMS and a physical resource folder 

which they can use and contribute resources to at any time. Both the TEAMS folder and physical 

resource folder are divided into 4 sections, 1 section to represent each of the 4 SPHE strands which 

makes them easy to navigate.

Teachers meet on a monthly basis to discuss the lessons that they have covered and how each young 

person is engaging with the SPHE curriculum. This regular meeting provides opportunities to identify 

things that are working well with each student and share effective individualised approaches. The 

plan can be altered accordingly. As a new young person can start in Care and Detention schools at 

any time throughout the year, this meeting also provides an opportunity to make plans for any new 

young people which can be added to the shared planning document.

Shared SPHE Plan Template:

Aims: 

Teaching Structure and Implementation:

Assessment of Areas of Learning Needed to be Addressed:

Differentiation:

Student Strand, Teacher & Topic/Learning Outcomes Date Topic is Completed

A

B

C

D

E

Approaches and Methodologies:

Resources:
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Sample Shared SPHE Plan:

Aims:   

•	� To meet the individual educational needs of the young people in the area of SPHE through 
assessment and an individually designed programme of learning

•	� To ensure that the aims and objectives of the Junior Cycle curriculum are implem*ented in 
the classroom and learning environment and ensure the key skills of the Junior cycle are 
embedded into lessons            

•	 To build on work to date and reinforce concepts and previous learning

•	� To encourage participation in aspects of the Junior Cycle SPHE Short Course

Teaching Structure and Implementation:   

•	� 3 full time teachers will implement the SPHE programme in Ballydowd School for the 
academic year 2021-2022 so that each young person will do 12 lessons within a 12 week 
period:

Strand 1 Who am I? x3 lessons (Teacher 1)

Strand 2 Minding myself and others x3 lessons (Teacher 2)

Strand 3 My mental health x3 lessons (Teacher 3)

Strand 4 Team Up will be divided between the 3 SPHE teachers

•	� The linkage of this strand’s learning outcomes, topics and young people will be decided at 
monthly planning meetings

•	� Work completed will be filed into individual folders and stored in a locked press in the  
English Room

•	� In addition to this shared online plan (which is a working document), each teacher will keep 
her own SPHE folder in class which contains plans and resources specific to the content that 
she facilitates

Assessment of Areas of Learning Needed to be Addressed:   

•	� Teacher 1 will introduce SPHE to each new student – explaining and discussing what it 
involves and completing a checklist with the student of the various learning outcomes 
encouraging them to choose areas that they would like to explore within their lessons

•	 Checklists will be kept in student’s individual folder

•	 Teacher observation

•	 Teacher designed tasks

•	 Junior Cycle specific workbooks 

•	 Projects

•	 Surveys/Questionnaires

•	 Quizzes/Competitions
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Differentiation:   

•	� Significant level of flexibility is required in terms of teacher planning and student learning

•	� Curriculum adapted in advance in order to meet the needs of a student based on their age, social 
history, cognitive impairment, intellectual functioning etc. 

•	 On a daily/weekly basis, content and/or tasks may need to be further modified

•	� If, when and the manner in which they are introduced and facilitated can be dependent on a 
variety of factors including the students form, levels of challenging behaviour, the number of 
changes occurring in the learning environment and the length of estimated time that the student 
has remaining in the school

Student Strand
Teacher
Topic/ Junior Cycle Learning Outcomes 

Date Topic is Completed

A Checklist and Introduction 

Who am I? (Teacher 1) 
How I see Myself and Others 
1.1, 1.2 

Minding Myself and Others (Teacher 2) 
Being Healthy 
2.1, 2.2  
Substance Use 
2.5 

Team Up 
To be decided at next planning meeting

My Mental Health (Teacher 3) 
Positive Mental Health 
4.1, 4.2, 4.3

B Checklist and Introduction 

Who am I? (Teacher 1) 
How I see Myself and Others 
1.1, 1.2 

Minding Myself and Others (Teacher 2) 
Substance Use 
2.5, 2.6, 2.7

Team up 
The Relationship Spectrum (Shared) 
3.4, 3.5

My Mental Health (Teacher 3)§ 
Dealing with Tough Times 
4.8, 4.9
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Student Strand
Teacher
Topic/ Junior Cycle Learning Outcomes 

Date Topic is Completed

C Checklist and Introduction 

Who am I? (Teacher 1) 
Being an Adolescent 
1.3, 1.4 

Minding Myself and Others (Teacher 2) 
Being Healthy 
2.1, 2.2, 2.3

Team Up 
Sexuality, Gender Identity and Sexual Health (Shared) 
3.6, 3.7, 3.8, 3.9

My Mental Health (Teacher 3) 
Positive Mental Health 
4.1, 4.2, 4.3

D Checklist and Introduction 

Who am I? (Teacher 1) 
How I see Myself and Others 
1.1, 1.2 

Minding Myself and Others (Teacher 2) 
Anti-bullying 
2.10, 2.11, 2.12

Team Up 
TBD at next planning meeting.

My Mental Health (Teacher 3) 
Mental Health and Mental Ill-Health 
4.4, 4.5, 4.6, 4.7

E Checklist and Introduction 

Who am I? (Teacher 1) 
How I see Myself and Others 
1.1, 1.2 

Minding Myself and Others (Teacher 2) 
Being Healthy 
2.1, 2.2  
Substance Use 
2.5 

Team Up 
Having a Friend and Being a Friend 
3.1, 3.2, 3.3

My Mental Health (Teacher 3) 
Mental Health and Mental Ill-Health 
4.4, 4.5, 4.6, 4.7
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Approaches and Methodologies

•	 Use of concrete materials and the environment

•	 Direct teaching

•	 Modelling

•	 Prompting

•	 Demonstration

•	 Digital learning

•	 Project based learning

•	 Differentiation

•	 Reflective discussion

Resourcess

•	� See shared SPHE resource folder on TEAMS and SPHE physical resource folder

•	 Links for key websites:

JCT Strands

https://jct.ie/perch/resources/wellbeing/sphe-learning-outcomes-poster-1.pdf

NCCA Lessons 
https://ncca.ie/media/4646/sphe-resources_1_final_24.pdf

SPHE Website 
https://www.pdst.ie/post-primary/health-wellbeing/sphe
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4.	 Documenting Students’ Work

When a teacher has covered a topic with a young person, they input the date completed on the 

shared plan so that all 3 teachers are aware what content has already been addressed across each 

student’s SPHE lessons.

Each young person has their own individual folder for documenting topics covered in SPHE lessons. 

The folder is split into 4 chapters, a chapter to represent each strand. All 3 teachers file completed 

work into the student’s folder in the section that corresponds to the correct strand addressed. 

Students’ folders are stored together in a locked press and each of the 3 SPHE teachers can access 

them and get further insight into what work the student has covered under each strand.

Example of a Student’s Individual SPHE Folder:

*Insert Video Clip*

Note: As you can see from the checklist at the front of this young person’s folder, she did not initially 

feel ready/open to exploring Strand 3 (Team Up). We took her lead and started SPHE lessons which 

addressed areas of the curriculum that she did feel comfortable to explore and deemed as priority 

topics for her. This approach allowed the young person the time and space to build a rapport and 

level of trust with her teachers. She has since revisited this checklist and indicated a willingness to 

explore all aspects of Strand 3. She has engaged with RSE lessons and with the support of her SPHE 

teachers, she is currently playing a leading role in creating awareness in school (and on the wider 

campus) around Pride Month. Her role has involved peer-led teaching, creating displays and quizzes 

to educate and inform staff and peers and attending Pride Parade as part of EPIC’s block to represent 

young people with care experience who are part of the LGBTQ+ community.



13



14



15



16



17



18



19



20



21



22



23




